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① Perceptions and misperceptions about gifted 
students

② Perceptions and misperceptions about ELs

③ The underrepresentation of ELs in gifted 
programs

④ Identifying gifted ELs

⑤ Serving gifted ELs in the mainstream 
classroom 



� I.Q. is relevant.
• Should students with an I.Q. of 70 receive special 

education?
• Should students with an I.Q. of 130 receive special 

education?
• Both scores are 2 standard deviations from the norm of 

100.

�All children are not gifted.

�All children possess an area of strength; this is 
not the same as giftedness.



�ELs DO want to learn English!
�Teachers often focus on mistakes made by 

ELs rather than their strengths. 

�Teachers should:
• Focus on strengths
• Probe for elaboration
• Model correct language (English)

�Equal treatment is not necessarily fair 
treatment.



�Culture matters. It includes life experiences 
and circumstances (e.g., SES).

�Multilingual students are advantaged over 
monolingual students.

�Many teachers have predisposed negative 
attitudes toward ELs.

�Many states now require EL training in pre-
service teacher programs.



�Causes for under-representation include:
• Inadequate identification procedures
• Insufficient teacher training
• Reluctance by families of ELs to advocate for 

identification
�ELs might not take standardized 

achievement tests or I.Q. tests.
�Classroom teachers are the single most 

important factor in the identification 
process.



�Classroom teachers typically lack 
training and/or experience in identifying 
gifted students.

�Many teachers hold low expectations for 
ELs, which prevents them from 
considering ELs as potentially gifted.

�Some teachers believe ELs should fully 
master English before moving to a gifted 
classroom.



�Parents of ELs are often reluctant to 
advocate for their children to be 
screened for gifted for the following 
reasons:
• Parents may lack sufficient English skills to 

confidently advocate for their children.
• Parents may be intimidated by the school as an 

authority figure, especially if they are 
undocumented.

• Parents may be reluctant to have their children 
labeled (even as gifted).



�Teacher checklists
�Alternative assessments
�Nonverbal instruments

• Naglieri Nonverbal Ability Test (NNAT)
• Form 6 of the Cognitive Abilities Test (CogAT)
• Raven Standard Progressive Matrices (Raven)



Non-EL Gifted Traits

High level/critical thinking

High verbal /vocabulary

Quick mastery of subject matter

Ability to go above/beyond/in-
depth

Unique approaches/perspective

Questioning/curious

Standardized test scores

Teacher’s intuition

Creative/imaginative

EL Gifted Traits

Ability to go above/beyond/in-
depth

High level/critical thinking

Ability to learn English quickly

Similar/same traits as non-EL gifted

Quick mastery of subject matter

High verbal/vocabulary

Questioning/curious

Artistic

Perfectionist/high standards

*as reported by classroom teachers



�High ability in math
�Use of hands-on and manipulatives to 

explain understanding
�Creative/imaginative
�Use of drama and role play to explain 

understanding
�Problem-solving ability

*as reported by classroom teachers



�Classroom teacher is (typically) first to 
notice gifted traits and nominate a child 
for screening.

�Great care should be taken in how this is 
explained to families and especially to 
students.

� Identification should be presented as a 
tool to determine appropriate level of 
challenge. (Avoid label of “gifted” at this 
stage.)



�Gifted identification can take up to a 
year.

�Avoid common pitfalls of keeping gifted 
students busy (e.g., “Help your 
neighbor.”)

�Differentiate
�Match curriculum to the academic 

readiness of the child.



�Focus on mastery of content objectives 
(e.g., Avoid busy work. Do not expect 
gifted students to ‘show their work’ in 
math. For many, complex problems are 
merely ‘mental math.’)

�Alternative assessments/options nurture 
imagination and creativity, characteristics 
of giftedness.



�YO-YO approach provides options and 
encourages personal accountability.

�Allow/encourage students to suggest 
their own options to demonstrate mastery 
of content objectives. 



� Authentic language 
(vernacular, slang, 
idioms)

� Creating pictures, 
illustrations, posters, 
visual 
representations, etc.

� Demonstrations
� Games (creating new 

games or using 
existing games)

� Graphic organizers, 
concept maps (with 
illustrations)

� Hands-on activities, 
manipulatives

� Interaction to 
promote discussion 
and elaborate on 
ideas

� Music, poetry, rhyme



� Personal, meaningful, 
and relevant content 
(justifies “why” they 
should feel engaged)

� Realia, primary 
documents

� Role playing, 
dramatization, 
pantomime

� Technologies, 
software, computer-
generated 
presentations

� Use of pictures and 
illustrations



Mark Twain 
Following the Equator, 1897


